This study aimed to investigate the relationship between school administrators' in-house communication and conflict management strategies based on physical education teachers' perceptions. The study sample consisted of 130 physical education teachers employed at state schools in Bartin provincial center who volunteered to take part in the study in a 2014-2015 academic year. "Interpersonal Communication Skills Scale" and "Conflict Management Strategies Scale" were implemented by teachers. Kolmogorov-Smirnov test was used in the study to analyze whether the data displayed a normal distribution. Since the data did were not distributed normally according to teachers' ages and seniorities (p=.000<α = 0,05), non-parametric tests were used in the analysis. Descriptive statistics, Mann-Whitney U test and Spearman-Rho were used in data analysis. The margin of error was taken as 0.05. The study shows that physical education teachers prefer avoidance strategy (χ=2,44±,494), controlled strategy (χ=2,42±,623) and solution-oriented strategy (χ=2,35±,473) respectively. As a result, the high-level relationship was identified between school administrators' interpersonal communication skills and conflict management strategies based on physical education teachers' perceptions while no statistically significant difference was determined in interpersonal communication skills and conflict management strategies subscale scores based on teachers' seniority and age.
Conflict Management Strategies Scale
"Conflict Management Strategies Scale" developed by Robt. E. Quinn was used in this study. Validity and reliability studies of the scale were undertaken by Turkan (2009) . The questionnaire measures participants' conflict management strategies in three categories. The questionnaire with a total of 30 items addresses conflict management in three dimensions. Cronbach Alpha Coefficient of Conflict Management Strategies Scale was found to be 0.81 in this study and the scale is reliable. Cronbach Alpha Coefficients of the sub-dimensions for this scale change between 0.67 and 0.70.
Data Analysis
Kolmogorov-Smirnov test was used in the study to analyze whether the data displayed a normal distribution. Since the data did were not distributed normally according to teachers' ages and seniorities (p=.000<α = 0,05), non-parametric tests were used in the analysis. Descriptive statistics, Mann-Whitney U test, and SpearmanRho were used in data analysis. The margin of error was taken as 0.05. data were analyzed via SPSS 16.0 program.
Findings
This section includes findings and interpretations of data in relation to problem statement. Table 2 shows that 69,5% of the participants were 30 or over. Gender distribution shows that 82,9% of the participants were males and 17,1% were females. Seniority information shows that 55,2% of the participants worked for 10 years or more and 12,4% had 1-5-year experience. Table 3 shows that physical education teachers prefer avoidance strategy (χ=2,44±,494), controlled strategy (χ=2,42±,623) and solution-oriented strategy (χ=2,35±,473) respectively. According to Table 4 , there is no statistically significant difference between In-House Communication Skills Scale based on age (p>0.05). No statistically significant differences were found among Solution Oriented Strategy, Avoidance Strategy and Controlled Strategy mean scores (p>0.05). Table 2 demonstrates that 69,5% of the participating teachers were 30 years old or over. Gender distribution shows that 82,9% of the participating teachers were males and 17,1% were females. Seniority distribution shows that 55,2% of the participating teachers had 10 years or more experience while 12,4% had 1-5 year experience. Table 3 shows that physical education teachers reported that school administrators adopted avoidance strategy. In other words, school administrators avoid disagreements with teachers and when they perceive a tense atmosphere, they tend to leave the environment, ignore the situation or "let them do what they want". These behaviors are significant determinants of avoidance strategy (Atis, 2010). Avoiding conflicts mean doing nothing at all in terms of conflict management strategies. The reason why school administrators adopt avoidance strategy may be related to the fact that they do not want to lose positive relationships in their interpersonal relationships. Polat and Arslan (2004) study which determined that in general, university administrators tended to utilize avoidance strategy confirms our findings. Karip (2003) associates the use of this strategy with the fact that conflicts harm both parties. Avoidance is the conflict management strategy in which both of the conflicting parties or one of these parties tend to display little interest in the conflict or tend not to take their own interests or interests of both parties into account. In this strategy, conflict is avoided and ignored. This strategy can be effectively used when the tension between the parties are so high that successful communication cannot be achieved. Conflict can be delayed up to a period when the parties can think more soundly and mutually discuss issues. According to Sirin and Yetim (2010) , since avoidance hinders mutual interaction and exchange of ideas, it is not suitable for educational organizations. Therefore, this finding can be interpreted to mean that school administrators were not involved insufficient communication and interaction to enable them to assess conflict management strategies. Hence, the fact that school administrators prioritize avoidance strategy is not regarded as a suitable strategy in this study. Previous studies found that parties that prefer using this method had prior conflicts and had to face negative outcomes since conflicts were not managed appropriately (Sahin et al., 2006; Yazıcı and Sunay, 2006; Sirin, 2008; Turkan, 2009) The study found no significant differences in teacher views on school administrators' conflict management strategies and in-house communication skills based on teachers' age and seniority . This finding pointing to the fact that age and seniority are not effective is an expected outcome since professional roles should not completely change according to age and seniority. In addition, it was also found that age and seniority were not significant determinants in reducing or increasing conflicts as well. Literature shows two separate and distinct result in terms of age and seniority: the studies that support our findings (Ascioglu, 2007; Aydin, 2007; Kilic, 2007; Sahin, 2007; Oztay, 2008; Firat, 2010) reported no significant relationships between conflict management and age/seniority. However, some other studies (Acar, 2006; Gunes, 2008; Topluer, 2008; Turkan, 2009; Basak, 2010; Ozyigit, 2010; Lal, 2012) demonstrated meaningful relationships between conflict management and age/seniority. Based on this data, it can be argued that lengthier professional seniority increases administrative experiences and therefore avoidance strategies are left behind and the importance of diagnosis, the basis of conflict management, is better comprehended.
Discussion and Result
The study found a high-level relationship between school administrators' interpersonal communication skills and conflict management strategies based on teacher perceptions (Table 6 ). Accordingly, conflict management strategies also increase when communication skills increase. This fact shows the significance of communications skills in managing conflicts. According to physical education teachers' views, the fact that all the relationships between school administrators' interpersonal communication skills and conflict management strategies were linear and positive shows that primary school administrators tended to use situational approaches in conflict management process (Sahin, 2007) . According to these approaches, there is not one single strategy to be used in conflicts. On the contrary, multiple strategies should be used based on the scope and progress of the conflict and the attitudes of the parties. Shapiro (2004) also emphasized that conflicts, after all, our interaction and dialogue process and reported that they cannot be made constructive and functional without positive interaction, which is a type of communication itself. Some research data that support this view discussed that communication is related to many levels of conflicts and addressed competency issues theoretically such as discussions, convincing, data mining and development of relationships and emphasized that communication skills are among the crucial skills school administrators have (Ellis and Maoz, 2003; Ozerbas et al., 2007; Cetinkaya and Alparslan, 2011) In this sense, improving interpersonal communication skills will allow effective use of conflict management strategies.
Communication is an unavoidable and significant aspect of human beings as social entities. Whether they are aware of it or not, people who live in a specific social environment communicate with one another. Solving interpersonal and social problems requires communication in addition to education. In communities in which sound communication skills are not developed, communication that aims to solve problems can turn into conflicts (Euwema et al., 2003; Sahin, 2007) .
It is believed that some of the interpersonal or personal problems encountered at schools are caused by the inability of administrators in comprehending teachers' feelings or in transmitting their interests and desires. According to Karip (2003) conflicts will continue as long as there are differences in the references, demands, values, beliefs, and interests of the parties involved in communication and interaction. Persuasive encouragement in the context of effective communication will result in efforts to succeed and ensures progress in feelings of personal competence and in development methods by increasing activities and strengthening motivation. Differences of perception in communication and communication barriers will cause increased anger and conflicts (Kilic, 2007) . Accurately transmitting feelings, thoughts, desires, and experiences, making accurate and correct sense of received messages and creating a common sense is crucial for a sound school management (Argon, 2011) .
As a result, a high-level relationship was identified between school administrators' interpersonal communication skills and conflict management strategies based on physical education teachers' perceptions while no statistically significant difference was determined in interpersonal communication skills and conflict management strategies subscale scores based on teachers' seniority and age.
